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Does the Primary curriculum prepare children for a multicultural 
society and a globalised world?   

(HMI) 
 
Secretary of State for Education said the history curriculum is inclusive  
(BBC Question Time) 
 
What would an inclusive Primary History curriculum include? 
 

 2013 
Aims 

2013 
Content 

Diverse and intertwined histories of all peoples of the 
British Isles, past and present. 

8 8  

The common humanity in their stories  8 8 

Balanced representation of gender, race and social class 8 ? 8 ? 

Inequality, Injustice and Racism in past societies 8 8 ? 

Combating Inequality, Injustice & Racism in past societies 8 8 ? 

Balance of British Social, cultural, economic and political  
history 

4   8 ? 

Global influences on British and European History - Social, 
cultural, economic and political 

4 8 
 

World History Beyond Europe in its own right 8 8 

Britain’s impact on Europe and the World   4 4 ? 

? (partial/some instances) 
 
What supported inclusion and diversity in KS1 and KS2 in the 1999 
Curriculum?  

 
For KS1 the requirements since 1999 have been: 
K changes in their own lives and the way of life of their family or others around 
them 
the way of life of people in the more distant past who lived in the local area or 
elsewhere in Britain 
This acknowledges the child’s experience at they begin to make sense of the world 
they know, and then broadens out, starting with the recent past. It allows diverse 
stories and community histories to be represented and shared.  
Eg. Peoples lives within Britain and who came to Britain from the wider world 
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K …the lives of significant men, women and children drawn from the history of 
Britain and the wider world [for example, artists, engineers, explorers, inventors, 
pioneers, rulers, saints, scientists} 
 
Key Points – Nobody was specified –not set in stone; allows flexibility;  
So as well as famous people such as Florence Nightingale, Christina Rosetti, and 
Brunel we could choose from : A local community justice  campaigner, a sportsman & 
war hero  – Walter Tull,  an author and war heroine, Noor Inayat Khan, Harriet 
Tubman, Sojourner Truth,  Mary Seacole, Paul Bogle,  Ghandi, Sultana Rhaziya 
Delhi 1236, Nanny of the Maroons, Rhani of Jhansi 1828-1858,  Travellers  Fa 
Hsien, 337 – c. 422 CE   Buddhist Monk, Cosmas Indicopleustes, Christian Monk 
c. 550 AD , Ibn Battuta, Theodore of Tarsus,(Turkey) Archbishop of Canterbury 
668-690) and his colleague Abbot Hadrian of St Augustines Abbey (North African) 
668-690 pioneer of English church scholarship education. Jayaben Desai leader of 
the Grunwicks strike, 1977  
 

These are replaced in the Gove proposals by this for KS1 year olds  
the concept of nation and of a nation's history  
concepts such as civilisation, monarchy, parliament, democracy, and war and 
peace that are essential to understanding history  
 
These concepts do not start with the child. They do not recognise how children 
think and learn to question. Not only ridiculously age inappropriate, they include 
loaded constructs (civilisation, nation) which should be tackled in secondary 
education. It is not the role of the history curriculum to induct children into being 
British, especially when the content excludes the histories of anybody whose 
forbears have lived in this country for only a few generations.  
 

 the lives of significant individuals in Britain's past who have contributed to our 
nation's achievements - scientists such as Isaac Newton or Michael Faraday, 
reformers such as Elizabeth Fry or William Wilberforce, medical pioneers such as 
William Harvey or Florence Nightingale, or creative geniuses such as Isambard 
Kingdom Brunel or Christina Rossetti.                (2013 Draft History Curriculum) 
 

Examples are all white. Examples are always influential, determining what’s 
taught in practice, skew the production of commercial ready resources which 
dominate what schools purchase, and in turn influence what is actually taught; 
danger of national textbooks and the “all you need to teach National Curriculum 
History” type of resource, often poor quality, which stifles curriculum innovation 
 
Were those famous people motivated by the desire to the nations achievements, or 
do we celebrate what they contributed to society, and ask children to discuss why 
they are (or might once have been) considered significant, not tell them?  
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For KS2 the requirements since 1999 have been: 
 

K learn about significant people, events and places from both the recent and more 
distant past. They learn about change and continuity in their own area, in Britain 
and in other parts of the world..., 
K …..the ideas, beliefs, attitudes and experiences of men, women and children in 
the past.. 
…the social, cultural, religious and ethnic diversity of the societies studied, in 
Britain and the wider world 
K …Knowledge, skills and understanding through a local history study, three 
British history studies( Romans, Anglo-Saxons and Vikings; Britain and the wider 
world in Tudor times; and either Victorian Britain or Britain since 1930) a 
European history study and a world history study.(from these  options Ancient 
Egypt, Ancient Sumer, the Assyrian Empire, the Indus Valley, the Maya, Benin, or 
the Aztecs.) 
 
K aspects of the histories of England, Ireland, Scotland and Wales, where 
appropriate, and about the history of Britain in its European and wider world 
context, in these periods.  
 

For KS2 these are removed and replaced by 
Pupils should be taught about the ancient civilisations of Greece and Rome.  
Across Key Stages 2 and 3, … the essential chronology of Britain's history. This will 
serve as an essential frame of reference for more in-depth study. Pupils should be 
made aware that history takes many forms, including cultural, economic, military, 
political, religious and social history. Pupils should be taught about key dates, 
events and significant individuals. They should also be given the opportunity to 
study local history.  
The content is a packed chronological list of predominantly political events with 
named people,  taught over 3 years which starts with the Early Britons ending in 
1688 with the Glorious Revolution, Constitutional Monarchy and the Union of 
Parliaments. Dry, dull, and age inappropriate, and “students from ethnic 
minorities, who make up 27 per cent of primary children, would struggle to link 
the information to their own lives”  TES  Iof E Conference Report) 
 
Missing from both KS1 & 2 is the enrichment and current range of activities 
which support active learning and the doing of challenging history, methods which 
introduce Primary children to the discipline of history, through using artefacts or 
visual and other sources to stimulate them to ask questions and engage in 
historical enquiry. 
Eg. to find out about the past from a range of sources of information (for example, 
stories, eye-witness accounts, pictures and photographs, artefacts, historic buildings 
and visits to museums, galleries and sites, the use of ICT-based sources) 
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Then this happened, and then this happened, and then this happened”  
…is the conceptual framework “   
Teaching Chronologically does not develop Chronological Understanding – what 
HMI describes as a mental map of the past. It will not address the issue raised by 
HMI of episodic understanding.  The Primary Curriculum needs to introduce 
children to the recent and remote past, and allow them to develop their conceptual 
understanding when they revisit it at KS3 
Starting with the Stone Age and proceeding to 1688 in a sequence undermines 
primary history best practice.  
Factual recall required can only be delivered by rote learning using modern class 
control techniques such as rhythmic chanting and clapping 
 
KS2 Devoid of Diversity and Inclusion 
The sequence cuts out introduction to the recent past which also means cutting 
out important aspects of diverse history and lives – people suggested in KS1.  
If we teach the Victorians and Britain in the 20th Century children can begin to 
explore where inequality , injustice, prejudice and racism comes from, and how 
people fought or overcame these, in the recent past.  
Examples Walter Tull; Maharajah Duleep Singh; The story of Jeremy Button, 
Darwin and the Beagle. Noor Inayat Khan; Mary Seacole 
 
If we privelige Greece and Rome as the only ancient civilisations we present a 
biased selection which teaches this is where civilisation originated. We teach a 
false idea – that Britain is the lynchpin of world history, the rest of the world 
either has no history, or if it has, it’s not one worth knowing about. White children 
are left ignorant, and black, asian, eastern European and all the children from our 
diversity of cultures and religions are excluded. This is not a curriculum for a 
diverse society, it is one intended to induct all citizens from diverse backgrounds 
and all social classes, into a particular view of ‘Britishness’. 
“ 
A mismatch between History and Geography proposals. Geography 
requires knowledge of the globe and the global present, but History rules out a 
knowledge of the global past, impeding meaningful cross curricular world study. 
 
Problems with the structure of the current Primary Curriculum 
World history is marginalised in an option list. Most schools only teach Ancient 
Egypt. Few teach British history in a wider context. Too many other pressures 
have prevented Primary generalists acquiring subject knowledge to support 
diverse stories and world history, let alone engage in curriculum research and 
development.  
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Subject Knowledge and lack of CPD – was identified as a general issue by HMI 
and Primary Schools identified the lack of CPD support and areas they wanted to 
develop in the Historical Association 2011 Survey 
 
Lack of opportunity to attend  subject based CPD 
No concern        Serious Concern 
9.3% (18)                28.5% (55)                37.8% (73)             24.4% (47) 193  answers 
 
Currently provide                 Would like to develop 
Multicultural British history  
25.0% (34)                              81.6% (111)                     136answers 
Knowledge of World History) 
52.4% (75                                56.6% (81)                     143answers 
Citizenship and diversity today  
40.2% (51)                              70.9% (90)                          127 
 
How could we progress to an Inclusive Primary History Curriculum 
 
Review the 1999 curriculum to develop a conceptual planning framework which 
better integrates diversity in Britain and links world history with a british core. 
 
Re-instate the diversity concepts from 1999 that have been removed. 
* The Exclusion of World History in its own right 
* The Exclusion of the influence of world cultures on Britain and Europe 
*Contintue to introduce children to different periods of British History 
* Address the issue of episodic understanding identified by HMI not only through 
well tested time line activities, but through thematic and longitudinal studies 
which can incorporate diversity, examples from world history across time and 
global space, and history enquiry in cross curricular studies.  
Examples 
Toys and Games  
World Travellers  - Ibn Battuta, ( the world around the Indian ocean) Cheng-ho 
Transport – Appropriate Technology ( varied terrains) 
Homes – Appropriate Technology  (comparative studies of water provision, disposal) 
 
the influence of Euclids geometry translated in Baghdad, applied and developed in 
architecture in the Islamic world, (eg pointed arch)  and retransmitted to Europe (possibly 
by the monk, Adelard of Bath) where it was used to construct the great medieval 
cathedrals.   Then there’s technology that came here via the Silk Routes from China… 
 
* Divide the world history option list into 2 coherent periods – societies from the 
ancient past, and those beyond Europe which precede or crossover the era of 
European colonialism and contextualise it : eg Benin, Great Zimbabwe, Mali,  
We can’t cram in discrete topics to cover all world history, but we can have a 
planning framework and classroom logging of what we do using a world map 
across time, to make sure we are introducing different parts of the globe 
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Finally… 
 
“It is essential to distinguish between the statutory National Curriculum and the 
whole school curriculum. All schools must provide a curriculum that is broadly 
based, balanced and meets the needs of all pupils.”   (cites  Education Legislation)  
(2013 NC Consultation) 
 
 
Concerns –  
fragmentation of a curriculum where the importance of diverse history is only 
recognised in schools with diverse populations.  
 
New proposals say teachers will be freed up teach their subject beyond the 
compulsory core, and in that way fulfil the duty to provide a balanced curriculum 
under the legislation. Is this really feasible? That doesn’t only mean making sure 
everyone has access to the prescribed curriculum, (protected groups) it also means 
the content 
 
We know that Primary schools rarely teach history content other than what is in 
the statutory National Curriculum and non-statutory guidance. 
 
The proposed history curriculum is so overloaded, there is no time for anything 
else. Diverse British and world history have to be reinstated in an overall 
framework, otherwise their teaching will fall away. Even if the chronological 
sequence is pruned, to be more manageable and the medieval period shifts 
forward into KS3, and ancient Egypt is reinstated as the one concession to a 
popular and much loved subject then insularity and anglo-centrism of this 
curriculum will become set in stone. 
 
BACK TO THE 1950’S? 
 
ANY progress towards a Primary history curriculum which prepare 
children for a multicultural society and a globalized world will not only 
be halted for a generation to come, it will be reversed 
 
 
Attached: histories suitable for Primary to exemplify the idea of common 
humanity in diverse stories, and global influences. 
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DIVERSE STORIES AND HISTORICAL SIGNIFICANCE 
 
DIVERSE STORIES AND COMMON HUMANITY 
 
 
The Maharajah Duleep Singh – the last Maharajah of the Punjab before 
annexation by the British was removed from the influence of his mother, 
(imprisoned) aged 10 and brought to Britain in 1847 as a ward, and 
converted to Christianity. A favourite of Queen Victoria he was set up as 
a country gentleman in Elvedon, Suffolk, and married to Bamba, an 
Egyptian of Coptic/German extraction. Queen Victoria once showed him 
the Koh-i-Noor diamond, concealed in her handbag, as a surprise treat. In 
1886 he decided to affirm Sikhism, and made a disastrous attempt to 
return to India and reclaim his throne, tracked every step of the way by 
Government agents. He was arrested in Aden, and died in a Paris Hotel, 
aged 55, begging Victoria for forgiveness.   
 
His daughter Sophia Duleep Singh became a militant suffragette 
 
Princess Gouramma/ Gowramma of Coorg was also raised as a ward in 
Britain. A troublesome young woman with a habit of falling madly in love 
with servants, she was a marriage candidate for Duleep, but he turned 
her down. She was married to an Englishman, 30 years older, gave birth 
to a daughter, and died aged 25. 
 
Jeremy Button (not his real name) was a Fuegan brought back to Britain 
on the voyage of the Beagle.  He was feted, and enjoyed the experience. 
He was converted to Christianity in the hope that on returning to his 
land he would convert his people and introduce them to civilised ways, 
however he reverted to Fuegan dress and way of life and it never 
happened. 
 
The children of the First peoples of North America and Aborigines in 
Australia and were forcibly removed from their families and educated in 
English, in mission schools in the 19th and 20th centuries 
 
The Bryant and May Match girls were afflicted with a killer industrial 
disease known as phossy jaw caused by working with phosphorus. They 
went on strike in 1888, enlisting the aid of a prominent social reformer 
Annie Besant 
 
Orphan teenagers or teenagers living in institutions apart from their 
families, were sent away to Canada and Australia in the 1950’s to start a 
new life, where they worked on farms etc 
 
Jewish Children of the Kindertransport were evacuated from Nazi 
Germany and Czechoslovakia in World War Two.  Many of them have 
lived happy and successful lives with loving foster parents. Their parents 
had to decide whether to part with them, in the hope of being reunited in 
the future.  
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OUR STORIES OUR LIVES 
Was an oral and family history project piloted with a year 7 class in a 
Brent school (1990) 
 
As stimulus, we used first person published accounts of people of diverse 
backgrounds, who moved to and within Britain from the wider world and 
the British Isles, and that of a famous person – Jayaben Desai, of the 
Grunwicks strike.  Quite a few children interviewed their grandparents. 
 
What they produced and shared included were accounts of : migration 
from the Welsh Coalfield in the 1930’s to work in the new industrial 
factories of West London, and seek health care for their children; East 
African Asians who came to Britain as refugees. Stories included that of a 
grandmother who killed a man who attempted to rape her in a field, and 
a family that had ancestry from a royal line. 
 
Their research showed how oral history can produce evidence of  
causation and significant historical change. 
 
 
 
GREECE, ROME, ANGLO SAXONS AND GLOBAL SIGNIFICANCE 
 
 
The ancient Greeks acknowledged the influence of Egyptian learning 
and culture on their own (Martin Bernal) . Greek learning was forgotten 
in Europe until it was discovered by Islamic scholars, and transmitted to 
Europe by christian monks, along with the new knowledge developed in 
the Islamic world.  
 
Rome traded directly with India and China via the Silk Routes. 
Legions from Africa and Syria were stationed on Hadrians Wall. 
Caracalla, successor to Septimus Severus, the Emperor born in Libya 
made Roman Citizenship available to people from all its provinces. 
Anyone could be a Roman.  Was this an effective policy? Can we compare 
this with race discrimination developed in the British Empire? 
 
 
Garnet (in cloisonné found in Anglo Saxon Gold Treasure at Sutton Hoo 
and Staffordshire (and also many sites across Europe in this period) has 
been tested. Some of it originated in India or Sri Lanka. How did it get 
here?  Some Anglo-Saxons, Franks and other “barbarian”peoples of 
Europe were recruited to form regiments in the later Roman armies.  The 
Early church in Europe was cosmopolitan with leaders from around the 
Mediterranean basin, for example, Syria.  The Eastern Roman Empire 
paid “Barbarians” huge subsidies of gold.  Cosmas Indicopleustes and Fa 
Hsien provide source accounts of  routes from Egypt and China to India 
respectively, with descriptions of courts and monasteries, and the wealth 
and jewels mined and traded in India and Sri Lanka. This makes it 
possible to create a feasible enquiry for Primary Schools to discover how 
it might have been possible for garnet to come to these shore. 
 
 


